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The term aspirations has been de-
fined in a number of ways. Words—
such as goals, dreams, ambitions,
drives—have all been used inter-
changeably when discussing stu-
dent aspirations. We believe that as-
pirations drive students to be all
they can be. As educators it is our
responsibility to provide an environ-
ment in our school system that will
allow students to do more and be
more than they currently are and
may be. In our schools it is neces-
sary to help students develop an un-
derstanding of how they grow and
develop and thus have the ability to
make informed choices and have the
capacity to adjust to change.

There is a great deal of evidence
that student aspirations, particu-
larly in rural areas, are low. Re-
search shows that these students
have lower levels of academic and
vocational aspirations than stu-
dents from other regions. Although
low aspirations are believed to be a
national issue, it seems to be more
prominent in rural areas (Cobb,
Mcintire, & Pratt, 1985).

RATIONALE AND PURPOSE
OF STUDY

The purpose of this study is to iden-
tify how principals and school coun-
selors can combine their efforts to

raise student aspirations. If school
counselors and principals develop
an understanding of and respect for
their roles, as well as a positive com-
munication pattern, they will be bet-
ter able to work together to meet the
needs of the students.

At the Maine Aspirations Confer-
ence in April 1987. the keynote
speaker, John Elkins, President of
Naisbett, a private research organi-
zation that monitors major socio-
economic trends, said that struc-
tural changes in education need to
take place in order to take advan-
tage of the structural growth in the
economy. The work in rural areas is
changing from factory and indus-
trial work to business and profes-
sional opportunities. Therefore,
educators need to help students
broaden their aspirations to include
considerations of a business and
professional career. Elkins pro-
posed that to help students broaden
their aspirations, educators need to
structure education to create oppor-
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tunities for students to (a) learn to
think, (b) learn to learn, and (c) learn
to be creative. We believe that a well-
balanced developmental guidance
program that is integrated into the
school curriculum is a step toward
structuring education to create op-
portunities for students to learn to
think, learn, and be creative.

A number of states have required
guidance in the schools for all
students in Kindergarten through
Grade 12. Acomprehensive, Kinder-
garten through Grade 12, develop-
mental guidance program can help
students broaden and raise their as-
pirations because it is designed to
help all students with their educa-
tional, personal, social, career, and
vocational growth and development.
Leaders in developmental guidance
(Gysbers & Henderson, 1988;
Myrick, 1987; Wilson, 1986) agree
that human beings have the poten-
tial for positive growth. develop-
ment, and personal achievement.
There are, however, obstacles in the
environment that may slow down
this process and prohibit positive
personal growth and development.
Within a developmental guidance
program, school counselors can
help students through the develop-
ing process by working on self-con-
cept, motivation, locus of control,
and decision making in classrooms,
small groups, and with individuals.

For developmental guidance to be
effective in the schools, however, co-
operation of the entire school staff is
required. This study focuses on the
importance of the school counselor
and the principal working to-
gether—sharing a vision. A com-
prehensive developmental guidance
program requires a commitment on
the part of both the school counselor

and the principal (Baker & Shaw,
1987: Gysbers & Henderson 1988:
Myrick, 1987). The purpose of this
article is to show how school princi-
pals and school counselors can
work together in an effort to meet
growth and developmental needs of
all students in the schools.

OBJECTIVES

With the premise that school coun-
selors and principals can work to-
gether in an effort to meet growth
and developmental needs of all stu-
dents in the schools, the objectives
of this study are as follows:

1. To present selected data com-
paring the aspirations of rural
youths with those of suburban and
urban youths

2. To present the role of the
school counselor and how it relates
to the fostering of student aspira-
tions

3. To present the role of the prin-
cipal and how it relates to the foster-
ing of student aspirations

4. To offer viable solutions for the
principal and school counselor to
work collaboratively in the school
building that would enhance stu-
dent aspirations.

PRESENTATION OF DATA

In order to understand the import-
ance of the relationship between
school counselors and principals
and how it affects students, data are
presented in four sections: (a) pre-
sentation and discussion of selected
data from the National Center for
Education Statistics and the Maine
Occupational Information Coordi-
nating Committee, (b) description of
the current role of a school coun-
selor, (c¢) description of the current
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role of a principal, and (d) presenta-
tion of the results of 2 group meeting
between four principals and four
counselors in which they analyzed
the role of the counselor. After the
data are presented. a discussion
section follows highlighting conclu-
sions that can be drawn from the
data, as well as implications for fu-
ture research.

FINDINGS

Presentation and Discussion of
Selected Data

Cobb et al. (1985) analyzed selected
variables from the High School and
Beyond (HSB) study (National Cen-
ter for Education Statistics, 1983).
The HSB study compared 58,000
high school students from 1,015
rural, urban, and suburban schools
in the United States in order to de-
termine If the educational, voca-
tional, and personal aspirations of
rural students differed from those of
urban and suburban students.
Cobb et al.’s (1985) analysis indi-
cates that rural youths have lower
levels of academic and vocational
aspirations than suburban and
urban youths. Aspirations are influ-
enced by the expectations of par-
ents, teachers, and school counsel-
ors. Since rural parents, teachers,
and counselors do not hold career
and educational aspirations for
their youths that are as high as
those held by parents, teachers, and
counselors of urban and suburban
youths, it is not surprising that
more rural youths expect to enter
the work force right after high school
and fewer aspire to continue their
education. Furthermore, those rural
students who do expect to continue
their education aspire to lower levels

of higher education, express lower
levels of self-confidence in complet-
ing the degree requirements, and ex-
pect to pursue higher education for
a shorter time than urban students.

In addition, rural students do not
express the same interest as urban
students do in correcting social and
economic inequities. This indicates
that although some rural youths
may be leaders in their own commu-
nities, they do not seem to carry this
leadership beyond their communi-
ties into the rest of the world. An-
other difference between rural and
urban youths is that rural parents
do not seek to give their children
better opportunities than they cur-
rently have. This might lead one to
draw the conclusion that rural
youths do not aspire beyond the
confines of their well-known envi-
ronment. If their rural environment,
therefore. does not begin to provide
them with a broad experience and
with opportunities to learn about
how they would function in different
environments, these rural students
may continue to have low aspira-
tions. According to the preceding
data, at a national level it seems that
rural high school students have
lower academic and vocational aspi-
rations than urban and suburban
students have. The following data
describe the academic and voca-
tional aspirations of high school stu-
dents in Maine, which is character-
ized as a rural state.

In order to determine the career
and life-style aspirations of students
in Maine, the Maine Occupational
Information Coordinating Commit-
tee (Thompson & Shannon, 1990)
conducted a study with 754 stu-
dents between the agesof 15and 17.
According to the results, it seems
that the majority of the students in
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Maine perceived themselves to be
average or above-average academi-
cally: however, less than half as-
pired to go to college. Because most
of the students in Maine live in rural
areas, it might be expected. based
on the HSB results, that the youths
in Maine would have low vocational
aspirations. This seems to be the
case because a “Realistic” work en-
vironment (made up of people who
have athletic or mechanical ability,
who prefer to work with objects, ma-
chines. tools. plants. or animals, or
who prefer to be outdoors) was cho-
sen by the highest percentage of
Maine students as the most appeal-
ing work environment. Also, as one
might predict, an “Enterprising”
work environment (made up of peo-
ple who like to work with people by
influencing. persuading, or per-
forming. leading. or managing for
organizational goals or for economic
gain) was chosen by the lowest per-
centage of Maine students as the
most appealing work environment.
Additionally, less than 25% of the
students in Maine indicated that
they liked white-collar work. When
one considers the issue of pursuing
aspirations beyond high school, it
becomes obvious that Maine youths
expect to limit themselves to the op-
portunities available in Maine. The
data support that only one-quarter
of the respondents would either at-
tend postsecondary educational
schools or meet their career plans
outside the state of Maine.

These results suggest that, as with
rural youths across the nation,
Maine youths also aspire only to
what they are familiar with and do
not intend to broaden their aspira-
tions in order to influence and lead
others in a more global world. The
data clearly support the hypothesis

that rural students have lower levels
of aspirations. The next obvious
step is to look at the role of the
school counselor and principal to
show how they can have a positive
impact on students.

Role of the School Counselor

The school counselor is concerned
with the growth and development of
all students, Kindergarten through
Grade 12. Ideally, the school coun-
selor works proactively, with em-
phasis on helping students master
developmental stzges and tasks in
learning, career, vocational, per-
sonal, and social areas while putting
less emphasis on remediation. This
preventative approach requires the
school counselor to provide (a) class-
room guidance units, (b) small
group counseling, and (c) individual
counseling for all students.
Traditionally, however, the school
counselor's days are consumed by
working with problem students and
helping with crisis situations as
they arise. Consequently, there does
not seem to be enough time for the
counselor to work developmentally
with all students. The school
counselor may have large student:
counselor ratios and may be re-
quired to perform tasks that do not
allow functioning at a level that in-
volves all students developmentally.
For example, the school counselor
may have to perform basic clerical
tasks (report cards and counting
credits), provide disciplinary action,
monitor attendance and tardiness,
administer and score intelligence
and psychological tests, and sched-
ule classes. Because the school
counselor may be involved in the
preceding tasks, how can there be
time to help students with self-con-
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ceptl., motivation, locus of control.
identifying personal strengths. un-
derstanding feelings and behaviors,
understanding others, social skills,
communication skills, decision-
making skills. problem-solving
skills, and preparation for the world
of work? How can the school coun-
selor help raise student aspirations?
Baker and Shaw (1987) suggested
that “there must be a willingness to
forego some traditional activities
which do not achieve any particular
purpose or which can be achieved
equally well through other means”
(p. 17). This would require a com-
mitment from both the school coun-
selor and the principal.

If some of the traditional activities
were relieved, as suggested by Baker
and Shaw, the school counselor
would be able to function as a coun-
selor, educator, consultant, and
resource person with individuals,
small groups, and large groups. As
a consultant, the school counselor
would confer with parents, teachers,
administrators, and community
members about the needs of stu-
dents in order to develop and deliver
specific units (classroom and small
group) to meet those needs. As a
resource person, the school coun-
selor would coordinate faculty- and
staff-development programs related
to guidance in an effort to help fac-
ulty and staff integrate guidance-re-
lated concepts into the curriculum.
In essence, the school counselor's
role is dependent on involvement of
the entire school staff, the parents,
and the community.

Role of the Principal

Studies of factors that contribute to
making an effective school conclude
that the leadership of the principal

is a significant inflluence. The prin-
cipal is responsible, among other
things. for establishing conditions
that support teachers’ work.

In this respect, the principal en-
courages leadership among teach-
ers, counselors, and students. The
principal respects the role of each
and provides opportunities for criti-
cal and meaningful involvement of
staff in important decisions. The
principal must also organize avail-
able resources that will provide
maximum support to instruction. It
is obvious why the leadership role of
the principal in an effective school
has become an important consider-
ation in efforts to restructure
schools during this period of reform.

The actual list of a principal’s du-
ties is a long list indeed. The report
of the National Commission on Ex-
cellence in Educational Administra-
tion (1987) addressed a number of
significant issues for administra-
tors. Areas that were highlighted as
being characteristic of good schools
with effective principals include
those that (a) demonstrate they are
learning communities, (b) foster col-
legiality, (¢) individualize instruc-
tion, and (d) encourage involvement.

The question is how an adminis-
trator can foster such characteris-
tics. Before answering this question,
one must first understand the daily
hurdles principals need to address.
Factors such as budgets, politics,
legal issues. student test scores,
teacher unions, management styles
of school boards, and special inter-
est groups consistently dictate the
principal’s role. In short, the school
principal is more of a crisis manager
than educational leader.

It becomes obvious that in order
for principals to have a positive im-
pact on schools, they will have to use
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more resources. Principals must
have a vision. not only in the sense
of looking toward the future and
making educated predictions but
also in which they can see the whole
picture. They must be driven by the
need to understand the problems
around them, while constantly
striving to look for solutions.

In this light, administrators need
to match needs with resources,
aware of when to intervene and
when not to. Educational decisions
must be based on a broad perspec-
tive of academic choices. This again
requires the use of others from both
within and outside the school build-
ing. A principal must not only create
a climate of involvement but also be
an advocate of participation from
students, teachers, counselors,
stafl, and parents for day-to-day op-
erations and long-term planning.
The overall goal of all these partici-
pants, one may say, is to acquire the
necessary resources to meet the
needs of the entire school system.

Results of the Group Meeting

A group meeting was conducted
with four school counselors and
four school principals from different
school districts in Maine. These par-
ticular school counselors and prin-
cipals were chosen because they
worked collaboratively and their
students were considered to have
high aspirations. The group repre-
sented two high schools, one middle
school, and one elementary school
in various socio-economic environ-
ments. The meeting began by sepa-
rating the groups into two rooms:
counselors in one room, principals
in the other. Both groups were given
the same questionnaire and asked
to (a) rank order a list of activities

that school counselors should do
and (b) rank order the same list of
activities identifying what school
counselors actually do.

Realizing that the counselors and
principals selected for this activity
were considered to be successful
and that their students were consid-
ered to have high aspirations, it was
not surprising to find that there was
a great deal of consensus between
the two groups. The top four activi-
ties of both groups regarding what
counselors do and should do were
(a) help students individually with
personal problems; (b) help stu-
dents have greater self-understand-
ing and show how it relates to future
life: (c) work with small groups of
students regarding issues of deci-
sion making, problem solving, com-
munication skills, and interper-
sonal skills; and (d) participate as a
member of pupil evaluation teams.

The two groups also agreed on cer-
tain suggestions that need to be ad-
hered to if school counselors and
principals are to work successfully
together. The suggestions were that
(a) school counselors should not be
overburdened with paper work, (b)
the perception that school counsel-
ors do not work very hard needs to
be changed, (c) there is a need for
school counselors to be more active
regarding parental involvement,
and (d) the role of the principal to
the school counselor should be that
of support and assistance,

It is interesting to note that the
principals and counselors were in
total agreement as to what counsel-
ors do and should do and what
needs to be done to create a more
effective counseling program.

These findings support our hy-
pothesis that a successful relation-
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ship between the principal and
school counselor creates an envi-
ronment in the school that will fos-
ter high aspirations. We believe that
the successful relationship between
counselors and principals is due to
the fact that they share a vision. A
shared vision exists if values, be-
liefs, and behaviors regarding the
welfare of the school and students
are the same for principals and for
school counselors. A shared vision
exists if the school counselors and
principals are willing to take the
time to communicate regarding the
welfare of the school and students.
If compatibility does not exist be-
tween counselors and principals,
uneasiness, resentment, lack of re-
spect, and uncooperativeness will
prevail, thus creating an educa-
tional environment that stifles stu-
dent aspirations.

DISCUSSION

The issue of student aspirations is
not only a rural concern but also a
national one. There has been one
study after another identifying that
students have low aspirations in our
schools (Barringer, 1984; Cobb et
al., 1985: Mcintire & Pratt, 1984;
National Center for Education Sta-
tistics, 1983). It is time to ask the
following questions: What needs to
be done? What should be done?
What must be done? It is time for a
solution. In this article we offer just
that. Our solution includes two key
actors in the school system: the
principal and the school coun-
selor. It is our belief that these two
actors can work together, involving
staff, parents, and community
members, to have a positive impact
on students, thus raising their aspi-
ration levels.

The next logical question o ask is
how school counselors and princi-
pals can positively influence their
relationship with one another. And
how can a good, working relation-
ship between a school counselor
and principal affect student aspira-
tions? To answer the first question,
a description of what school coun-
selors can do to enhance the rela-
tionship between themselves and
principals is provided. First of all,
school counselors can inform prin-
cipals about the role of the school
counselor in order to provide a foun-
dation from which the counselors
and principals can work together.
Second, school counselors can con-
sistently inform the principals about
the specific needs of the students,
the strategies used to meet those
needs, and the effectiveness of those
strategies. On the other hand, prin-
cipals must provide leadership and
support for the guidance program.
Support can come in two forms, ad-
ministrative and psychological.
School counselors must be given the
necessary resources not just to get
the job done but to do it well. Prin-
cipals must also provide encourage-
ment; a paton the back can goa long
way. Above all, principals must con-
sult with the guidance staff regard-
ing special issues, concerns, or
problems that may exist in the
school. The emphasis for both the
principal and school counselor is
that there is a need to open channels
of communication. Without commu-
nication, there is little or no chance
that the two groups could ever share
a vision.

This study brings to attention a
number-.of areas that need to be ad-
dressed by future research. There is
obviously a need for future research
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related to the continued critical ex-
amination of the basic question:
How can schools raise the aspira-
tional levels of students? Specific-
ally, there needs to be a larger knowl-
edge base in the following areas:

1. A definition of high aspirations
that will be representative of various
socio-economic, political, educa-
tional. and age groups

2. The change process regarding
the introduction of a comprehensive
developmental guidance program
that will use the skills and resources
of school counselors and adminis-
trators

3. The relationship between the
school counselor and the principal
and how they work together to foster
an environment conducive to rais-
ing student aspirations

4. The role of all types of school
personnel and how they influence
student aspirations

5. The types of staff development
necessary to create a school climate
that will promote higher student as-
pirations

We believe that until there is a
strong relationship between princi-
pals and counselors, raising stu-
dent aspirations will fall short. If all
students are to be provided the op-
portunity for positive growth and de-
velopment, it is essential that a com-
prehensive developmental guidance
program be in place. We believe that
a comprehensive developmental
guidance program cannot exist un-
less there is support, respect, and
communication between the school
counselor and principal.
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